THE TRANSITION PROGESS:
MEASURABLE POST-SECONDARY
GOALS AND IEP ANNUAL GOALS




* Laws, rules, regulations, and requirements
* Postsecondary Goals

* Transition in the |IEP

* Case studies

e Self Determination




TRAINING GOALS

Understand the transition process as preparation for successful
attainment of postsecondary goals

Understand

S/ ele[Jdyvh [« Ml Understand the critical components of transition planning in the |EP

Recognize Recognize the importance of interagency collaboration




HOW DO YOU DEFINE
TRANSITION?

* Write a few key words
of transition

* How would you define
transition to school
personnel, parents,
students and/or other
stakeholders
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STATE PERFORMANCE PLAN G@ A B

INDICATOR 13 » KT

“Percent of youth with IEPs aged |6 and above with an IEP that includes
appropriate measurable postsecondary goals that are annually updated and
based upon an age appropriate transition assessment, transition services,
including courses of study, that will reasonably enable the student to meet
those postsecondary goals, and annual IEP goals related to the student’s
transition services needs.”

State Performance Plan 2005-2012




STATE PERFORMANCE PLAN

INDICATOR 13, GONT.

“There also must be evidence that the student was invited to the IEP Team
meeting where transition services are to be discussed and evidence that, if
appropriate, a representative of any participating agency was invited to the
IEP Team meeting with the prior consent of the parent or student who has
reached the age of majority.”

State Performance Plan 2005-2012




TRANSITION
ASSESSMENTS

“The IEP must include
appropriate measurable
postsecondary goals based upon

age appropriate transition 4
assessments related to training, /

education, employment, and
where appropriate, independent

living skills”
IDEA §300.320




TRANSITION ASSESSMENTS
BASIC ELEMENTS

* Student * Functional
characteristics performance data
—Needs —Education/Training
—Strengths — Employment
—Interests —Independent living
— Preferences skills, when

appropriate




TRANSITION ASSESSMENTS
WHAT DO WE DO WITH THE RESULTS?

* Use the information to help the student

—Develop postsecondary goals (required by law)
—Learn more about themselves

—Become their own advocate

—Learn about careers

—Choose a course of study




TRANSITION ASSESSMENTS
WHAT DO WE DO WITH THE RESULTS?

* Use the information to help the ARD
committee

—Draft annual goals in the student’s IEP
—Develop the summary of performance
—ldentify linkages/interagency collaborations

—ldentify any need for further transition
assessments




TRANSITION ASSESSMENTS
DATA FOR PLAAFP

* PLAAFP (Present Levels of Academic
Achievement and Functional
Performance)

— Includes transition assessment data, both academic
and functional information, to determine the
student’s present levels of performance related to
transition needs

COLLECT
DATA

and let them

INFORM
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Beginning not later than the first |IEP to be
in effect when the child is 16,and updated
annually thereafter—

—appropriate measurable
postsecondary goals based upon age
appropriate transition assessments
related to training, education,
employment, and, where appropriate,
independent living skills

IDEA § 300.320




POST-SECONDARY GOALS GUIDE THE
STUDENT'S DESIRED OUTCOMES

* Student demonstrates self-determination by sharing their vision with the
|[EP team

* |EP includes measurable annual goals that will lead to the attainment of
postsecondary goals

* Course of study is aligned to postsecondary goals

* Transition assessment and evaluation data is continually revisited to affirm
postsecondary goals

* Student attains postsecondary goals



MEASURABLE POST-SECONDARY
GOALS

* Must be written in measurable terms but do not require the same four
elements as annual goals in the IEP

— Observable, effectiveness, completion
— Formula for writing post-secondary goal:

Upon completion of high school, name of student will - where/ how

EX: Upon completion of high school, Samantha will attend TSTC to earn a bachelors
degree in business.

* Should be written so that they can be measured one year after exiting



MEASURABLE POST-SECONDARY GOALS

* Based on needs, strengths, interests and preferences
* Based on age-appropriate transition assessments
* Student identified goals in the following areas:

— Education/training

— Employment

—Independent living, where appropriate



MEASURABLE POST-SECONDARY GOALS
GUIDING QUESTIONS

* |s the goal meaningful to the student!?

—Does the goal reflect the student’s interests and
preferences!?

—Was information from age-appropriate transition
assessments used to determine the goal?




MEASURABLE POST-SECONDARY GOALS
GUIDING QUESTIONS

* |s the goal observable and measurable!?

—Is the goal challenging yet attainable!?

—Is the goal based on the student’s strengths!?

—Does the goal require the student to apply knowledge
and skills gained during high school?

20



MEASURABLE POST-SECONDARY GOALS
GUIDING QUESTIONS

* |s the goal focused on future results and outcomes!?

— Are there goals for each of the required areas:
education/training, employment, independent
living?

—Does the goal occur after high school?

—Can the goal be measured one year after the
student exits high school?

21



EDUCATION AND TRAINING
DEFINITION

Enrollment in one or more of the following:

* Community or technical college (2-year program)

College/University (4-year program)

College Preparatory Program

A high school completion document or certificate class (e.g. Adult Basic
Education, GED)

Short-term education or employment training program (e.g. Job Corps,
Vocational Rehabilitation, military)

Vocational technical school, which is less than a 2-year program

NSTTAC

22



http://www.nsttac.org/

POST-SECONDARY GOALS

After high school, Jeremy will
improve his social, self-
advocacy, and self-care skills
by attending instruction at a
center-based adult program.

EDUCATION/TRAINING

23
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YES because..

* Focused on training

* Improving skills is an explicit
outcome

* ‘Attending program’ and ‘improving
skills’ are observable



POST-SECONDARY GOALS =\
EDUCATION/TRAINING — A

After high school,
Jeremy will need to
continue to work on

his self-care skills.

X
L\
-
m

NO, because...

* Not a goal, but a need that should
probably be addressed

* Does not explicitly address
education or training

24



EMPLOYMENT DEFINITIONS
COMPETITIVE EMPLOYMENT

* Work in the competitive labor market that is performed on
a full-time or part-time basis in an integrated setting;

—at or above the minimum wage

—not less than the customary wage and level of benefits
paid by the employer for the same or similar work
performed by individuals who are not disabled.

NSTTAC

25



http://www.nsttac.org/

EMPLOYMENT DEFINITIONS
SUPPORTED EMPLOYMENT

* Competitive work in integrated work settings, or
employment in integrated work settings

—in which individuals are working toward competitive
work

—consistent with the strengths, resources, priorities,
concerns, abilities, capabilities, interests, and informed
choice of the individuals,

NSTTAC

26



http://www.nsttac.org/

EMPLOYMENT DEFINITIONS
SUPPORTED EMPLOYMENT (CONT.)

* For individuals with the most significant disabilities

—for whom competitive employment has not traditionally
occurred; or

—for whom competitive employment has been interrupted or
intermittent as a result of a significant disability; and

—who, because of the nature and severity of their disability,
need intensive supported employment services.

27



POST-SECONDARY GOALS
EXAMPLE:
EMPLOYMENT

YES, because...

* Enrolling is observable

!!""

After high school, Jason

will enroll in a four-year
f 4 * Obtaining a degree is

college to obtain his easurable
undergraduate degree in - Besmiting Gele b
history and education, to observable
become a high school * Jason’s expectations for

employment are explicit

social studies teacher.
* Occurs after high school

28



POST-SECONDARY GOALS

EMPLOYMENT

Jason will meet the
criteria for passing
Spanish |l, so that he can
apply to college where
he wants to major in
education.

Ihmil

XAMPL

L
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NO, because...

* Activity occurs during high school

* “Apply” is an activity or process,
not an outcome

* Does not address employment
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POST-SECONDARY GOALS

EMPLOYMENT

After high school, Sally
will participate in the
hiring and firing of her
personal attendants.

Ihmil

XAMPL

UL
-

YES, because...

* Focuses on employment
* |s observable

* Occurs after high school

30



INDEPENDENT LIVING SKILLS
DEFINITION

* Those skills or tasks that contribute to the successful independent
functioning of an individual in adulthood (Cronin, 1996) in the
following domains: leisure/recreation, home maintenance and
personal care,and community participation.

NSTTAC Indicator |3 Training materials

31




POST-SECONDARY GOALS

After high school, Paulo
will assume responsibility
for a share of living
expenses by saving money
earned at work and
following a budget set by
Paulo and his parents.

INDEPENDENT LIVING

YES because..

32

EXAMPLE!

* Focuses on application of
independent living skills

* |s observable

* Occurs after high school



POST-SECONDARY GOALS

Paulo will write a budget
for living expenses.

INDEPENDENT LIVING

33

NO because..

* The expectation for application of
independent skills is not explicitly
stated

 Activity occurs during high school



Case Study Roland

Roland is a |5 year-old freshman with a learning disability in reading comprehension and written expression.Teacher
reports indicate that Roland reads at an eighth grade level with fluency, but struggles with oral reading
comprehension and written expression.VWhen provided with a graphic organizer, Roland’s comprehension of printed
text increases to 70%.

Roland participates in the general curriculum in an inclusive setting with accommodations and supports from the
special education teacher. Roland currently uses the following accommodations: extended-time on tests, oral
administration, and computer software resources that support listening comprehension and writing. He also attends
a locally developed study skills course with a special education teacher who works on independent study skills, note
taking, and organizational skills.

Around his friends and family, Roland is outgoing and witty. However, he tends to be fairly quiet when he is in new
situations and when he is around people he doesn’t know. Recently, he told his mother that he is embarrassed by his
disability. His mother expressed at his last ARD meeting that these feelings deter Roland from discussing his disability
with his teachers or from asking for additional help.

Roland plays soccer on the Junior Varsity team at his high school. He hopes to make the varsity team next year. He
spends time with his friends on weekends or during school sponsored events. This summer, Roland plans to get a job
at the YMCA as a scorekeeper for soccer and baseball.

Roland is diligent about completing his assighments in class. However, when he is asked to complete projects at
home or to do homework, Roland either forgets to turn in the project or will put off the task until the last minute.
This issue affects Roland’s overall grade in his classes and jeopardizes his opportunity to participate in Junior Varsity
soccer games.

Roland plans to attend Popular Community College (PCC) when he graduates. Many of the students from his high
school attend PCC, and it is the closest community college to Roland’s house. He intends to live at home and work
part-time on campus until he finishes an associate’s degree. At that point, Roland plans to transfer to a four-year
state college to continue his degree. Informal career cluster inventories reveal that Roland is most interested in
careers related to medical data processing.



e Transition Assessments
—Education/Training
—Employment

—Independent Living

ROLAND AGE 15 - GRADE 9

 PLAAFP - Present levels of
academic achievement and
functional performance

— Needs and strengths

— Interests and preferences

35




ROLAND'S TRANSITION ASSESSMENTS

EDUCATION AND TRAINING

EMPLOYMENT ASSESSMENTS

— Flynt-Cooter Comprehensive
Reading Inventory

— Observations
— Task Analysis

— AIR Self Determination
Assessment

— Transition Planning Inventory
(Student, Home, School Survey)

— Interviews/Observations

 AIR Self Determination
Assessments

* Transition Planning Inventory
(Student, Home, School Survey)

* |nterviews/Observations

36




Needs

* Struggles with oral reading
comprehension/written expression

* Using graphic organizer, comprehension of
materials read increases to 70%

* Accommodations include: extended-time on
tests; oral administration; computer software
resources that support listening
comprehension and writing

* Independent study, note taking, and
organizational skills

Strengths

* Reads at 8™ grade level with fluency
* Outgoing and witty around friends and family

Interests

* Soccer and baseball
*Friends

Preferences

* Attend college
*Careers related to medical data processing

ROLAND'S
PLARFP

37



ROLAND'S
POSTSECONDARY
GOALS

Education and Training

* Upon graduation, Roland will attend
Poplar Community College to earn
an associates degree in data
processing with an emphasis on
health care.

38



3 Employment
ROLAND’S P=oY

POSTSECONDARY * Upon graduation, Roland will obtain
Gnnls a job in the work study program at

Poplar Community College.

39



Independent Living

ROLAND'S | |
POSTSECONDARY * Upon graduation, Roland will

GOALS request needed accommodations
from state and/or community
service providers, including office of
disability services at college.

40



POSTSEGONDARY GOALS

* By beginning with the end in mind,
students

—Have the opportunity to create high school
plans/IEPs that are relevant

—Have the opportunity to gain knowledge and
skills that form the foundation for
postsecondary activities

41



POST-SECONDARY GOALS

Are your
student’s
goals
results
oriented?
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MEASURABLE ANNUAL GOALS

* Facilitate movement toward postsecondary goals

* May be academic and/or functional goals

* Must contain four elements
— Timelines: When (Within 36 weeks....., By the end of.....)
— Conditions: How (Using.....,With.....)
— Behavior: wil

— Criterion: Accuracy

Individualized Education Program (IEP) Annual Goal
Development Question & Answer Document

44



http://portal.esc20.net/portal/page/portal/esc20public/SpecialEducation/AGCHome/AGCStatewideLeadership

SPP INDICATOR 13 GHECKLIST

#6. |s (are) there annual |EP goal(s) related
to the student’s transition services needs?

Yes /| No

4




ROLAND'S IEP — ANNUAL GOALS

Postsecondary Goal:

Education/Training IEP Annual Goals - Academic

Upon graduation, Roland | Within 36 instructional weeks, using a graphic
will attend Poplar organizer, Roland will make logical connections
Community College to between ideas and details in several texts and
earn an associates degree |support those findings with textual evidence with
in data processing with an | 85% accuracy.

mphasis on health care. '
SPIEENS CI IEELD CEIRE By the end of the current school year, using a word

processor, Roland will paraphrase, summarize, quote,
and accurately cite researched information according
to a standard format with 80% accuracy.

46




ROLAND'S IEP — ANNUAL GOALS

Postsecondary
Goal: Employment

IEP Annual Goals - Functional

Upon graduation, Roland
will obtain a job in the
work study program at
Poplar Community
College.

During the instructional school year, using an
academic planner to record assighments when
directed by classroom teachers, Roland will
complete planner entries in core content areas
correctly and on time in 3 out of 5 class periods.

47



ROLAND’S IEP - ANNUAL GOALS

Postsecondary Goal:
Independent Living

IEP Annual Goals - Functional

Upon graduation, Roland
will request needed
accommodations from
state and/or community
service providers, including
office of disability services
at college.

Within 36 instructional weeks, Roland will seek and
request adult assistance when he needs extended
time, oral administration, or note taking assistance in
4 out of 5 opportunities.

48




SOFT SKILLS

* Interpersonal (people) Skills-How a person interacts in their relationship with

others
-Attitude -Positivity
-Communication -Time management
-Creative thinking -Motivation
-Work ethic -Flexibility
-Team work -Problem solving
-Networking -Ceritical thinking

-Decision making -Conflict resolution




WHY DO EMPLOYERS CARE ABOUT
SOFT SKILLS

* Being able to interact well with others makes a business succeed

e Soft skills are transferable skills

* Important in customer based jobs
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WHAT IS SELF-DETERMINATION?

* Knowledge, skills, attitudes and beliefs a student acquires throughout his or
her educational experience (k-12) that enables the student to plan and
pursue his or her postsecondary goals.

Self-determination is the

“ultimate goal of education.”
Halloran, 1993 /




WHAT IS SELF-DETERMINATION?

The attitudes, abilities, and skills that
lead people to define goals for
themselves and to take the initiative

to reach these goals
Ward, 1988




COMPONENT ELEMENTS OF
SELF-DETERMINATION

Decision-making * Goal-setting and attainment

Choice-making skills

e Self-instruction skills

Problem solving

Independent living, risk * Self-advocacy and leadership

taking, and safety skills skills

* Self-observation, evaluation, * Positive self-efficacy and

and reinforcement skills outcome expectancy

 Self-awareness * Self-understandingyepmeyer, 1999
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INSTRUCTIONAL BENEFITS OF
SELF-DETERMINED STUDENTS

* Leads to improved learning
* Enhanced community participation
* Increased personal responsibility

* Higher self-awareness and self-esteem

* L eads to positive post-school results

Abery, 1999
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SELF-DETERMINATION AND
CULTURAL DIVERSITY

* Individualized approach to each
family

* Consider hopes, dreams, strengths,
and challenges

* Consider the student’s place
within the family and community

56




* Secondary Transition/Post-School Results Network 2014

* The Balanced Careers

* National Secondary Transition Technical Assistance Center (nsttac)




THANK YOU

Noelia C. Perez
Transition/DHH
Specialist
Region One ESC

(956)984-6 1 64

Reglon One

EDUCATION SERVICE CENT
Q&zafeﬂ,&m Ferdl”
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