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Intellectual Property Statement L

All materiale, content, and forme contained in thic training/precentation are
the intellectual property of the Region One Education Service Center and are
intended for uce by ceccion participant at the claccroom, campug, or district
level only. Materiale are to be uced ‘ag ic” without modification. Materiale may
not be uced for perconal benefit or financial gain or for uce outcide of the
cchool cyctem.

www.ecc1.net | Facebook.com/RegionOne€ducationServiceCenter
twitter.com/RegionOneESC



Be recpectful of others

Be an active participant

[ake care of your needs

T W DN X

Uce electronic devicee a¢ learning toole:
2 devices if poccible
5. Paper, pencil, markers...
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Content Objective -

Today I will analyze the cecond language

acquicition procecs and how to implement

the MISD Early Exit Time and Treatment
bagced on thic knowledge.
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Language Objective ,5 >

[oday I will diccucs with my peerc the

cecond language acquicition procece and T

will chare ideag on how to bect implement

the MISD Time and Treatment.
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BILINGUALISM IS A GIFT

WE CAN GIVE TO
ALL OUR KIDS

John B. King, Jr.




(te Power of Language

l Cognitive ‘Language ctands at the
7 \ center of the many
/ LANGUAGE interdependent cognitive,
| IDEI:TITY "‘i affective, and cocial factore
‘ ‘ that chape learning’.
I Social
. David Corcon, 1999
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Research Findings

The stronger academically and cognitively
the (1, the ctronger the (2.
The weaker academically and cognitively the
(1, the weaker the (2.

W. Thomas and I/. Collier (2009) Pg. 3% - Figure 4.9 %g}iiégﬁ
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Reading levels of English second language learners in English

\Caa)]

G
P

- Dual medium - pupils fro}v\ 2 languaﬁe backgroﬁnds, reach the norm for L1 by Gr 6, and 161% by Gr 1 l“l2
- Dual medium - pupils from same language background, reach norm for L1 lerners by Gr 7
60 L Late-exit MT transition to English reach +39% @ Gr 6, 40% by Grade 11-12
Early-exit MT transition to English reach +38.5% @ Gr 6, 35% by Grade 11-12
- English only, plus L2 content reach +38% @ Gr 6, 34% by Grade 11-12
- English only reach 37% @ Gr 6, 24% by Gr 11-12

Average
performance
of native-
English

. speakers

N2

Elementary Middle High School
expect | expect expect ‘
Gap ‘ Little/no gap Gap| ‘

O |- closure for all closure for most ‘ mcr%ase for many

RADE 1 2 5 6 7 8 9 10 11
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Subtractive ( - ) Additive (+)
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Submersion Early Exit Late Exit Dual Language

ﬁ Chapter 89, Jigsaw/Frayer Model L@}‘)‘;‘é
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Trancitional bilingual/early exit ic a bilingual program model in which
ctudente identified ac Englich learnerc are cerved in both Englich

and another language and are prepared to meet reclascification

criteria to be cucceccful in Englich-only inctruction not earlier than

two or later than five yearc after the ctudent enrolle in cchool.

Inctruction in thic program ic delivered by a teacher appropriately
certified in bilingual education under TEC, §29.061 (b)(1), for the

accigned grade level and content area.



http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089bb.html
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Goal

* Primary language uced ac
a recource

o Full proficiency in Englich
ic acquired to participate

equitably in cchool

Transitisnal bclingual | Early Exit Progham Medel

Inctruction

Literacy and academic content in primary
language and Englich
Teacher(c) certified in qrade level/content

area and in bilinqual education

Primary language inctruction decreaces ag

Englich ic acquired



Transitisnal bclingual | Early Exit Progham Medel

Departmentalization Paired Teaching

Local decicion to use more than (ocal decicion to uce two content-area

one content-area teacher to teachere to deliver core content

deliver core content inctruction

instruction
All teachere muct be certified in Both teachere must be certified in
él' I' I'
G X bilingual education
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DMAC 1ELPAS Reports

© State Assessment ) TELP

TELPAS v | Search | Reports s feacher gl

Region: |01 ¥|  District: | LYFORD CISD v|  Cempus: |LYFORD

B e ¥ 1ot
Karina Chapaﬂ Sign 0 \\ TELPAS Instructional Reports vt I m vl ] s

. Demographics B Teacher

State Assessment Student Plans School Plans
STAAR Student Portfolio PlanWorks (

n American

TELPAS Demographic Reports

TELPAS LPAC Tools "“w“"‘ : RUBALCABA, YESENIA
Local Assessment e Utilities » [ s
TEKScore PGP Intervention FormWorks . ‘:'4'“[ N p—
ThE PGP HS Data Export = - :‘|I Reading ttem Analyis
. s i L| TELPAS Trend Reports S e

Reparting Cat

TejasLEE Appraisals

Resources

T-TESS

Curriculum User Manuals

T-PESS

News & Updates f'\
PDAS Stiativel Q_ TELPAS Summary Reports

CIA Alignment

Student ELL Progress Report (Before 2018)

Student Service Denial Report
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@ TELPAS Student Language Proficiency Rating
E LYFORD EL

Grade: 05  Date: 3 2020
Demographic Group(s): All Students
Student Count: 13 Source: Current

DCa D D/o 0/0 O/o 0/0 CO COo R q .
4 4 3 3 3.5 Advanced High
2 4 3 2 2.8 Advanced
4 4 3 4 Advanced High
4 3 3 3 Advanced
4 4 3 4 3. Advanced High
4 4 3 4 3.8 Advanced High
4 4 3 4 3.8 Advanced High
4 4 3 4 3.8 Advanced High
4 3 3 3 3.3 Advanced
4 3 3 3 3.3 Advanced
3 3 2 3 2.8 Advanced
3 3 2 2 2.5 Advanced
4 4 2 3 3.3 Advanced

# * Proficiency Rating - 1=Beginning, 2=Intermediate, 3=Advanced, 4=Advanced High.
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Trancitional bilingual education (TBE) early-exit and late-exit:
Congider where ctudents are in the transition from their primary
language to Englich. For remote learning environments, mirror the roles

of language usage and accecs ac implemented in the claccroom.

Encure partner language expectatione are maintained and not phased
out early due to remote learning environment.

Primary language levele may have ctagnated: prioritize routines for
primary language literacy development.

Source: Strong Start 2020-2021 Englich Learner Progrom Implementation Guidance (TEA) gy


https://tea.texas.gov/sites/default/files/covid/SY-20-21-EL-Program-Implementation-Guidance.pdf

ROOM 1 ROOM 2 J'

Instructional Design:

Strong Start 2020-2021 Lesson Planning and
Curriculum

English Learner e Personal Growth * Progress Monitoring

. * Collaboration e Collaboration
Program Implementatlon e Follow Through e Targeted Planning

Guidance

ROOM 3 ROOM 4 ROOM S

Methods an

eResources ¢Choice and eCommunication

e|nstructional Practices Engagement eEngagement
Texas Education Agency e|nteraction

eAccessibility, etc.

Copyright © 2020. Texas Education Agency. All Rights Reserved.



https://tea.texas.gov/sites/default/files/covid/SY-20-21-EL-Program-Implementation-Guidance.pdf
https://padlet.com/kchapa/ELstrong
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1. Go to your breakout rooms.
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2. Read your accigned cection.

3. Find a vicual that reprecente the information
you read.

4. Whrite 3 bullete to cummarize what you read.

5. Enter Your information on thie Padlet:

httpe://padlet.com/kehapa/E(ctrong



https://padlet.com/kchapa/ELstrong

- RS S e —————%

— ) |

. L .
ime reabment = )
PreK Kinder First Second Third Fourth \
B 1 ale 1 al]es 1 ale aAle 1 ales A ow o
SLA | sta SLA | SLA | ELA| SLA | SLA | ELA | SLA | SLA [ ELA| SLA | SLA | ELA | SLA | sLa | B ', fFr t ° t
o
EsL [ Est| Y |es|es.|swo|es.|est|swo]est|ese|sw|Ese|es|swofes|Es
: ngtructi
Mate! Mates Mate/ Mate/ , ! hg k uc ! o“ or m
Mate Mate Math | Mate Matn Matn | Math | Math | math | Math | Math | Math
Math Math Math Wath

Pre LAS-Oral 4-5

Englich (earnere?



http://www.esc1.net

Domain
-

Scaffold

Synchronous Asynchronous

Realia

Student scavenger hunt or show
Show realia during a virtual.  and tell activities are great ways 1o
meeting or lecture Virtual realia  include realia and practice
allows students to interact with  speaking and listening. Students
3D or vitural reality can take a picture and record a
representation of realia video. Students histen and
respond to one another's video

Images

Students view a self-paced
Share a s or _slideshow or picture dictionar

Google slides

Nearpc

Creator

hold up photos during a virtual Students can use the slideshow or
meeting picture dictionary to copmlete
activities or project on a topic.

Share specific segments during Assign students to indpendently
a virtual meeting view the video

Scaffold

Synchronous

Asynchronous

Speaking

B, I, A, AH

In a whole group

Incorporate structured dialogue
(QSSSA).

Students respond after watching a
teacher-created lesson and
comment through different
modalities.

Online Tools

In pairs, partners,
triads, or small groups

Structured dialogue in virtual
breakout rooms

Students share videos on a topic
and respond to one another's
video using sentence frames

C Group

Students work in assigned
beakout rooms with specific

roles to complete the speaking

Students use different platforms to
contribute a response to a task.
Group members can use Google
docs to organize their

task in a jigsaw.

and add audio to
present their section in Google
slides.

Tutorial Videos

© Esc12020

Brain Pop El

Adobe Spark

© ESC12020



https://www.esc1.net/cms/lib/TZ21000366/Centricity/Domain/38/Virtual%20Support%20and%20Accommodations%20for%20English%20Learners%20in%20Texas.pdf

Whole New World... with Endless Poss ‘Accommodation Recommendation for Virtual Implementation

Preview f Create Informational Video
R for Virtual of A Vocabulary & Quizlet SMMY Kah it

Key Polints rewordify ot

Accommodation Recommendations for Virtual implementation Utilize same person, if Provide Advanced Notes
Text-to-Speech Accessibility Features in device student is usin| Accessible online Library Peer Notetaker possible Microsoft
Print e/Chrome Chromebook |  Android Phone earning Ally Share Addtional
Disability (Extra) Time Check for any timing settings Review Scheduling Demands Strive for Mastery
h-to-Text creen Recording Closed Captioning ves I Digital ]
| he Math Learning Cente National Learning Library of Virtual Manipula |
Oral . ~ . R
P tati Screencastity GoogleSiides | Pows Youtube ST Online Graphing Calculator I Build into student devices |
resentation s www.desmos.com [ rCupon |
Graphic Organizers Checklists Timelines Visual Cues Dictionaries & | Word Supports | Online Dictionaries. ]
Microd Thesaurus ne | Microsoft ¢ Dictionary for Kids Explorers from Enchal Merriam V
(Elem) — nir Central
Visual Google/Chrom Google K Microso
Supports Dictionaries & | Word Supports | Visual Dictionary Online
Thesaurus [ Merriam-Webster Visual Dictionary Online Visual Thesaurus
(secondary)
Visual | Immersive Reader | Google Extensions | iner | Verbal T ‘Provide Positive Feedback 1
Tracking | Line Focu: Super Simple Highlighte! e  use Liner Encouragement | Email Text Voice Note | Video |
Behavior [ Alternative Activities & Choice |
st TRV e aaTEIel Supports Clear Rules | Design Your Own Digital Choice Board 1 Opportalty for Mevement

Magnification

Chromebook n for Google Chrome Magnif Addith

| Teacher Resources

Newsel Text Compactor
Clarifying I Develop Videos with Quality Examples | e
Directions Screencastif Microsoft Point E | Best Practices in the Virtual Learning Environment: Be consi: set clear ions, be purposeful and provide constant feedback



https://drive.google.com/file/d/1iez8ZN-qLlmq4A6CXGTP68govYtHw-GF/view
https://drive.google.com/file/d/1iez8ZN-qLlmq4A6CXGTP68govYtHw-GF/view

1'_’ ROOM 1 ROOM 2 ,

Instructional Design:

1 .
| Teacher Checklist .
| : Lesson Planning an
| TBE Program Implementation o
| Curriculum
! Transitional Bilingual Education (TBE) Program Model Design
] Obtain or actively pursue bilingual certification. 1 1
e e g N BN BN * Personal Growth * Progress Monitoring
primary language) for program participants at varied levels of English proficiency.
Zr;:;»:s;: ::;:;:::‘:::::,M primary language literacy and strategic lessons to facilitate ° CO I I a bo r-at | on ° CO I Ia bo rati on
| 1 Plan for, deliver, and seek feedback on content thatis
| culturally responsive. H
e Follow Through e Targeted Planning
ffing and Pr i Dev:
If not already bilingual certified, clearly communicate path to certification with campus
administration, including any support needed.
| I Communicate interest in teaching the required summer school program (for ELs entering K or

grade 1), with campus administration, if applicable.
Advocate for TBE teacher in ip and

Advocate through the Language Proficiency Assessment Committee (LPAC) for ELs to participate
| equitablyin all sspects of the general education program a5 wel 2 other specia programa ROO M 3 Ro O M 4 RO 0 M 5
andior special education, if eligible.

Set goals for, seek, and apply training on

primary language literacy and for making language

linguistically and culturally responsive teaching,

tent-based I sheltered and
the Texas English Language Proficiency Standards (ELPS)

Instructional Design: Lesson Planning and Curriculum M ethods a nd

T Locate most recent Texas English Language Proficiency Assessment System (TELPAS) levels for
each English learner and use data to inform English language instructional practices.

s Resources T
(TEKS) for all ELs by providing a prioritized language objective in conjunction to the content

objective for each lesson

Prepare for I\::zg:L;:r;\::eﬂenslble <r§ﬂ:gn::;ods 4v|sun|:/ges!ures. clt:;l.r::;x:‘o:‘se, e ° RESO urces ° Ch o) i ce an d ° CO mmun i Cati on

objective.

theirEnclah poiciency levets, rpacing. and material for £ based on eInstructional Practices Engagement eEngagement

- e|nteraction -
eAccessibility, etc.

httpe://padlet.com/kchapa/E(ctrong v) Boe


https://padlet.com/kchapa/ELstrong
https://tea.texas.gov/sites/default/files/TBE Teacher Checklist.pdf

Teacher Checklist

TBE Program Implementation

Transitional Bilingual Education (TBE) Program Model Design
Obtain or actively pursue bilingual certification
Adhere to the language transition plan daily, providing differentiation (including use of the
primary language) for program participants at varied levels of English proficiency.
Provide a strong foundation of primary language literacy and strategic lessons to facilitate
transition to English literacy.
Plan for, deliver, and seek feedback on linguistically accommodated content instruction that is
culturally responsive.

Staffing and Professional Development
1f not already bilingual certified, clearly communicate path to certification with campus
administration, including any support needed
Communicate interest in teaching the required summer school program (for ELs entering K or
grade 1), with campus administration, if applicable.
Advocate for TBE teacher involvement in instructional leadership and curriculum development
Advocate through the Language Proficiency Assessment Committee (LPAC) for ELs to participate
equitably in all aspects of the general education program as well as other special programs
andlor special education, if eligible.
Set goals for, seek, and apply training on
primary language literacy and strategies for making cross-language connections.
Ninguisically and cultucally responshve tesching,
content-based instruction / sheltered instructios
the Texas English Language Proficiency Standards (ELPS)

Instructional Design: Lesson Planning and Curriculum
Locate most recent Texas English Language Proficiency Assessment System (TELPAS) levels for
each English learner and use data to inform English language instructional practices
Incorporate the ELPS alongside the content/grade level Texas Essential Knowledge and Skills
(TEKS) for all ELs by providing a prioritized language objective in conjunction to the content
objective for each lesson.

Prepare for use of input methods , clear S
ppropriate language for ., targeted y that support the language
objective.

Prepare to linguistically accommodate the instruction, pacing, and materials for ELs, based on
their English proficiency levels.

Campus Administrator Checklist
TBE Program Implementation

Transitional Bilingual Education (TBE) Program Model Design

Strategically match teachers to grade not only
and language proficiency, but relationship to the grade level as a whole.

T Allot additional collaborative planning time for TBE teachers to ensure use of coordinated and
explicit cross-language strategies.

" Monitor implementation of the language transition plan based on the district’s TBE program model.

Staffing and Professional Development
Assign bilingual certified teachers to the bilingual program, prioritizing the earliest grade levels.
Collaborate with district administration to recruit bilingual teachers.
T Include bilingual in leadership and
O Coordinate with district administration to provide required summer school (for ELs entering K or
grade 1), if applicable.
Plan for regular training for all school staff on of TBE program and expectations.
Facilitate the of the Language Committee (LPAC) and other
commitises, ensuring equlty In all aspects of the ganeral sducaiion program a3 well a5 olher spacial
programs andior special education, if eligible.
Basedona or plan, seek training for self and instructional
staff and monitor nmmemenlauon of training outcomes on
biliteracy or authentic primary language literacy development and strategies for making
cross-language connections,
Imgu»shcaﬂy and culturally responsive teaching,
I sheltered
the Texas English Language Proficiency Slandards 1ELPS}
Access and communicate professional development resources provided by TEA, regional education
service centers (ESCs), universities, and community partners.

Instructional Design: Lesson Planning and Curriculum
Ensure all teachers have access to and can locate the most recent Texas English Language
Proficiency Assessment System (TELPAS) levels for each English learner.

for and monitor of ELPS through language

objectives in conjunction with content objectives (Texas Essential Knowledge and Skills - TEKS) in
all content areas. Provide and coordinate a time to discuss data of language learners that is relevant
1o classroom practices.
Recognize and integrate supports for TBE teachers to make cross-linguistic connections within
campus-wide instructional initiatives.

District Administrator Checklist
TBE Program Implementation

Transitional Bilingual Education (TBE) Program Model Design

Create district guidelines for TBE program implementation to include
expectations for program participation and language transition plan;
LPAC placement, of English loarners;
district policies for euul(able access to resources, assessments, student services,
for integration of primary language literacy instruc
cuuuuuy responsive teaching practices and linguistic accommodations into district  cvrricubum
materiat
sys(ems or providing ongoing support for and monitoring linguistic growth and content
performance of ELs; and
systems in place for periodic review of TBE program, including language transition plan
Provide resources and training opportunities for teachers working toward bilingual certification.
1f a bilingual exception is needed, submit app! on or before November 1.
Conduct an annual program evaluation and report findings o the district’s school board

Staffing and Professional Development

Create a recruitment and retention plan to incentivize bilingual certification and join in district efforts
to actively recruit bilingual teachers
Monitor enroliment of English learners whose home language matches the TBE program language to
ensure consistent program access.
Include TBE teachers/specialists in instructional leadership and curriculum development
Organize and coordinate with campus administration to provide the required summer school program
(for ELs entering K or grade 1).
Develop and monitor systems for coordination of the Language Proficiency Assessment Committee
(LPAC) and other committees, ensuring equity in all aspects of the general education program as well
as other special programs and/or special education, if eligible.
Based on a comprehensive professional development plan that is responsive to the district’s annual
program evaluation, seek training for self and curriculum leaders and monitor integration within
curriculum materials on

biliteracy or second language literacy development and strategies for making cross-language

connections,

linguistically and culturally responsive teaching.

content-based instruction / sheltered instruction, and

the Texas ELPS.
Access and communicate professional development resources provided by TEA, regional education
service centers (ESCs), universities, and community partners.

h tt,bg’:// tea.texac.qov/academics/ special-student-population ¢/enqglich-learner-

support/englich-learner-program-implementation-recources



https://tea.texas.gov/sites/default/files/TBE Campus Administrator Checklist.pdf
https://tea.texas.gov/sites/default/files/TBE Teacher Checklist.pdf
https://tea.texas.gov/sites/default/files/TBE District Administrator Checklist.pdf
https://tea.texas.gov/academics/special-student-populations/english-learner-support/english-learner-program-implementation-resources
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